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ABSTRACT

Introduction:

This project aims to allow nursing students low-
pressure student-to-student real clinical
environment practice of the SBAR communication
technique to enhance achievement of clinical
outcomes and improve student feelings when
utilizing the SBAR process.

Method:

Students from two different campuses completed an
SBAR shift report during the exchange of patient
care to one another during pediatric clinical
rotations. Upon completion of the clinical rotation,
students individually completed surveys where they
used a Likert-scale to rate the student-to-student
SBAR report process and the effect on their clinical
outcome achievement, as well as written feedback
on the process.

Results:

Students rated strongly agree to somewhat agree
when asked if the project aided their attainment of
clinical outcomes in critical thinking,
communication and nursing role categories.
Students felt this was valuable clinical practice.

Conclusion:

Allowing students to practice SBAR skills with
other students in the clinical setting can cultivate
relationships, foster supportive environments, and
provide experiential learning opportunities prior to
the culmination of their educational processes.

Figure 1. Student to Student SBAR report.

INTRODUCTION

The SBAR report tool and process (1) is
commonly utilized by nurses in the clinical setting
to communicate with the health care team during
handoff reports to enhance team communication
and patient safety outcomes. (3) The SBAR report
process should be concise and factual but can be a
difficult skill to perfect as part of the undergraduate
curriculum. (2) Nursing students may have
minimal opportunities to practice this valuable skill
and often the opportunities they do have are in
high-stress clinical environments to clinical staff.
This can lead to poor communication and lack of
confidence and feelings of anxiety when utilizing
SBAR techniques and may ultimately have a larger
impact on patient safety outcomes in actual patient
care environments. (4) This project aims to address
these concerns while allowing practice of this vital
skill in a real clinical setting, but low stress
environment.

METHODS

SITUATION

What is going on with the patient?
“Dr. Lu, this is Alex, a nurse from your 5th Street office. | am
calling about your patient, Mr. Webb. He reports being in

substantial discomfort and that there is not much urine in
his catheter bag.”

BACKGROUND
What is the clinical background or context?

“Mr. Webb is an 83-year-old patient that has a catheter in
place during his recovery from bladder cancer treatment.”

ASSESSMENT
What do | think the problem is?

“He also reports a temperature of 100.4 and that the urine
in his bag is cloudy and slightly red. | am concerned he may
have an infection and that his catheter may be clogged.”

RECOMMENDATION OR REQUEST
What would | do to correct it?
“l would like him to come into the office this morning for you

to see him. When he arrives, would you like us to get labs,
including blood cultures, to check for infection?”

Figure 2. AHRQ Team STEPPS — SBAR Tool Example

Methods:

This project utilized student-to-student SBAR
handoff report in the clinical setting. Students were
from the same university, but from two distinct
campuses. All students were in the same junior-
level pediatric nursing course, attended the same
clinical site and cared for the same clients on two
different shifts, morning and afternoon. SBAR
patient hand off reports, typically given to clinical
site staff only, were given from the student in the
morning clinical group to the student in the
afternoon clinical group. This time also allowed for
students to meet with the pediatric client, family
and provide brief collaborative care. Upon
completion of the clinical rotation, students
individually completed online/mobile surveys
where they used a Likert-scale to rate the student-
to-student SBAR report process and the effect on
their clinical outcome achievement, as well as
feelings and written feedback on the process. To
yield more data and compare project results, the
project has continued in two different academic
years with two different cohorts of students.

Figure 3. QR Code utilized for student survey access
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RESULTS

Students rated strongly agree to somewhat agree
when asked if the project aided their attainment of
clinical outcomes in critical thinking,
communication and nursing role categories.
Students also rated the project as a valuable process.
Common themes from student feedback included
that the process: provided a low-pressure way to
practice SBAR, allowed an opportunity to
communicate and connect with other nursing
students, and provided realism when working
student-to-student. The combined sample group
participating was small (n=45) and the post
experience survey responses were low (n=18), thus
evaluation of the process over multiple semesters,
with additional students is needed.
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Figure 4. Example of online/mobile student survey

Figure 5. Student Clinical Outcome Achievement Rating Survey
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Figure 5. Pie chart representation of student-to-student SBAR
survey participation in combined academic years.

CONCLUSIONS

Allowing students to practice SBAR skills with
other students in the clinical setting can cultivate
relationships, foster supportive environments, and
provide experiential learning opportunities, thus
utilization and evaluation of this student-to-student
SBAR report process 1s planned to be continued in
upcoming semesters, as it was found to be a
valuable learning process.
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